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replaced in new bodies. If this process of transmission were interruped even for
thirty years, the human race would revert probably to its paleolithic condition,
or might even become extinct.... the noosphere of the modern world is so large
and so complex that it requires a large formal educational establishment to
transmit it. This establishment, furthermore, grows larger all the time.3
And it spreads from the more advanced societies to the less developed societies
through the intergovernmental agencies of UNESCO, regional organizations, foreign
aid and technical assistance programs, and countless international educational and
professional associations.
The axial question to be put to the growing educational establishments of the
nations of the world is whether or not they will contribute to the already emerging
world society and world culture, or whether they will be so obsessed with the
nation-oriented and ecologically destructive aspects of modern technological education
that the coming of a genuinely human world civilization will be delayed or obstructed.
Herein lies the challenge to Western education, which has promoted both the humane
values of enlightenment, welfare, equality, and popular participation, but also has
provided the training, the technical knowledge, and the expertise that enabled the
wielders of massive industrial technology to threaten to make wastelands of much of
the earth's lands, rivers, seas, and cities in the name of economic growth or national
productivity. And it has been done on such a vast scale that all the peoples of the
whole globe are involved. There is indeed no place to hide.
As Western education continues in its dispersive phase will it now be able to
redirect its energies to the dissemination of a world outlook and thus enable a viable
world civilization to be born, or will its energies be dissipated among the fragmented,
self-serving, and narrowly conceived systems of 150 nation-states—and thus disinte-
grate and disappear?
If one takes the long view of history, the answer of course does not lie in the
past, but the alternatives become clearer. One would hope that the deciders of the
world's educational fate would make the choices leading to the coming of a world
civilization. The human potentialities are certainly there. A race that could achieve the
evolutionary complexities of Homo sapiens and then create the vast spectrum of folk
cultures and societies and nourish them by becoming Homo educans was also able to
produce the traditional and modern civilizations which rely so heavily upon the
school. Thus man became Homo scholasticus, finding his educational and intellectual
home primarily in the urban centers of the world ever since the cities of Sumer were
first organized.
In Western terms even the words used to describe the process go back to the
Greeks. The center of the civilized life for them was the polis, which became a
metropolis, a mother of new cities. Others took the form of cosmopolis, a city to
which people came from all around the world. Modern civilization has gone beyond
the Greeks and created the megalopolis, the vast agglomerations of concentrated
populations embracing 30,000,000 people in a concentrated area.
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